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Overview of UMES Mentor
Module

Thank you for taking part in the UME®acher intern preparation prograrAs a mentor gu
provide criical support irprepaing future educators as you model best practices and provide the
authentic environmemeededor these interndo developas teachers/Vhile UMES preinterns

have prior teaching experience as provided bythe courserelated clinical and field work
requirements, they have not experienced the-tdaday responsibility for prescribing and
planning forstudentneeds, or being part of a professional work environn@nan extended
period of time.Therefoe, the roleyou perform as a mentds unique inthe preparation process
because it is in your classroom, with the guidance of you andsyodens, that the intern will
apply all that has been learned dntherdevelophis/herown effective teaching strategies.

The purpose of this made is toprovide you with information, techniques and tools in a central,
eay-to-use and interactive format that will maximize your experience as a mentor tebzher.

that end,this module includes essential informatiorabout the UMESTeacher Education
Programand an overview of how Professional Development School partnerships support the
ment or6s role in providing internship experie
teaching and learning.To clarify your role in this procesthis modulereviews UMES mentor
teacherexpectations andescribes th@etwork of supporfor you, the mentor who teaches in a
professional development school, and for thtermn who will rely on you for daily support and

guidance

This guide also providesprofessioal development materialdesigned tdurther develop your

mentoring skills as youaise your level of awareness as to the most effective ways to guide and
facilitate the internship experience to maximize benefits for all partensexamplethis guide

includes a checkst for how to pepareyourself and the school environment for the intern and

specific resources you should share with your intAtso, this guide explains how to facilitate
communication and how to provide focused feedback becauseoteeffectiveways to shape
performances to build on the positive traits and behaviors you observe by giving specific and
immediatefeedback. Re sour ces such as AppendpaeirfEludedil nt er
to help you emember and remind yourselhd the interrof the variety of emotions and the

stages involved in this learning experience.

What you do makes a difference! An effective teacher emplegential researckbased
instructional strategies, effective classroom management techniquedaastbom curricular
design in a fluent, seamless fashi@his guide as well as ongag mentor training experiences,
is designed to support ypthe mentorby providingan overview of the process as well as a
description of requirements/expectati@sve work together to develop culturally and ethically
sensitive teachers prepared to improve the achievement of all students.



TeacherPreparation is a Team Effort

Coordinator of
Professional
Development
Schools

University
Supervisor

Director of Field
Experiences

Intern
Teacher
Candidate

PDS Site
Coordinator

Mentor Teacher
Cooperating
Teacher

The teacher preparatiomliagram provided above regents the stakeholders involved in
supporting the internship experience within the PDS framework. PDS partnerships are defined as
collaborativelyplanned and implemented partnerstigr the academic and clinical preparation

of interns and the continuousgfessional development of both school system and IHE faculty.
The focus of the PDS partnership is improved student performance through rdmesadh
teaching and learninfMaryland Partnership for Teaching and Learnind & Superintendents and
Deans Comiittee, 2004) Below, the various roles and expectations are provided for all partners
to help you, the mentor teacher, understand and participate in this partnBishge think of
these fellow pr of eSupporoNetadrksas weswork tmether tainhéet the o r
needs of these interns as they developtimtonext generation of teachers.



upport Network

The University Director of Field Experiences

The University Director of Field Experiences coordinates all placemertsaoiier andidates and
interns in K-12 schools for all clinical and field experiences, includitige studentteaching
internship He/she serves as the liaison betweeninterns, teacher candidates, meneschers,
school administrators, and University personnéh this capacity, the UMES Director of Field
Experiences will:

e provide mentor teacherand principals with background information and materials such as:
-Handbook fofTeacher Educatiointerns

-registration forms

-employment forms

-evaluation forms

work with local school systems in the field placements assignments.

notify interns mentors and otheschool and University personneliafernship placements
meet with prospectiventerrs for orientation taheir internship

serve asamediator if conflics arise betweethe interns, their US, ama/mentor teachet
provide information and consultation upon request.

remind mentorandthe University Supervisors to complete evaluation forms.

The University Coordinator of Professional Development Schools
The University Coordinator of Professional Development Schools coorditietd?rofessional
Educat i @rofestiomal dedetopment schools (PDSs) which currently are in four counties
(Caroline, Somerset, Wicomico, Worcester). UMES now has 24 PDS ngsaitnechools at the
elementary, middle and high school levels. By regulation of the Maryland State Department of
Education (MSDE), prnternships and internships take place at a PDS. The Professional
Development School Coordinator works closely with Eheector of Field Experiences to serve
as the liaison between the intern, mentor teacher, university supervisor, school administrators
and other University personnel. The PDS Coordinator provides additional support to the
internship processThe Universty Coordinator of Professional Development Schdolss peci f i c
responsibilities are to:

e serve a:amediator if conflicts arise betwedime interns, their US, anal/mentor teachet
provide information and consultation upon request.
remind mentoraindthe University Supervisors to complete evaluation forms.
coordinate the collection of PDS artifacts
provide and facilitate professional development/training for all PDS partners
oversee the PDS Advisory meetings and Coordinating Council meetings
support stdent internship workshop each semester prior to internship experience.

The University Supervisor

The University Supervisor (referred to as IHE SupervisoPIDS Standarsl) is an important link

between UMES and the public schools involved inRBXS partneship program The US is a UMES
faculty member qualified i n ThéaUniversityiSepervisordS) speci f
serves as a liaison between the University Director of Field Experiences, and the cooperating school
system. In fulfillingthe responsibility othe internship the intern is directly responsible to the
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mentor teacher. However, theUniversity Supervisogives counsel and assistance as a member of
thePDSiit eamo t o strengt hen t hedJnimsiy Bpetvigob e f sphei £
responsibilities are to:

meet with thenternandmentor teacheio discuss the studemiternshipexperience.
clarify roles and responsibilities with timeentor teacher.
assist thementorin guidingthe intern
visit theinternon at least four occasions at each placemenbrder to
-review plans, units, or other written materials.
-observe at least one complete lesson.
-confer with mentor/intern to evaluateareas ofstrengths and areas in need of
improvement.
discuss with thenternandmentorany serious difficulties.
assist in planning and securing needed materials.
assistinternsin appraising their professional competencies.
completésubmit the migkerm and final evaluation formmline to Tk20 in a timely manner.
issue the fial grade in consultation with timentor teacher.
urgeinternsto take an active part in the professional activities of the teaching profession.

PDS Site Coordinator

The PDS Ste Coordinator serves as the empowered representative &fréiel2 school inthe

PDS partnership. Working collaboratively with the University Coordinator of Professional
Development Schoglshe Site ©ordinator provides leadership to the PDS and serves as a
liaison between mentors, and interns for his/her PDS partnership schaolPDS Site
Coordinatob s specific responsibilities are to:
collect artifacts for upcoming NCATE visit

serve asamediator if conflicts arise betwedime interns, and th@entor teacher

provide informatim and consultation upon request

serve as adiison between the university and PDS school based personnel

participate in PDS Advisory and Coordinating Council meetings

i Background Knowledgefor the Mentor i

Goalsand Roles ofM entors

This excerpt fromA Checklist for MentorgGabriel, 200% providesa helpful overview othe
various resources and supports that mentor teachers provide. Mentor teachers:
e Share resources on classroom management, unit/lesson planning, assessments
Provide copies of the state and local standards
Clarify homework, latavork, grading, and attendance policies
Provide a copy of greetindgtardy/absence form letter
Inform about web sites that support learning objectives
Allocate instructional supplies and explain how to request supplies
Review daily schools routines and pealures (hall duty, lunch duty)
Introduce the intern to all relevant school stai#nt the intern to school facilities



e Explain pocedures/expectations regarding school resources such as the use of copy
machine, laminating machinp,hone, t eamomer 6s wor k

Review procedures for parking/signing in and out of school

Review school forms such as hall passes, discipline referrals, Nurse referrals

Explain how to call in an abseribew to contact the mentor

Emphasize the importance of creating three daysnefgency lesson plans

Discuss fire drill and crisis procedures

Show where to get information regarding school delays and closings

Discuss the disciplinary plan

Model professional behavior in all interactions with colleagues parents

Preparing for an intern:
Interns needmentorswho will prepare the way for them ime school environmenAs each
school has iits own uni qu@you skilstate meeded to thelpithe i d d e 1
intern transition and learn to work within the parameters & tlew environment (Deal and
Peterson, 2000)Some sggestiongo guide this preparation process to make the transition as
smooth as possible for the intern include

Prepare yourself
Interns are adult learners andnking with another adult, of whateveadkground, experience or
age, is different from working with cldten (Rutherford, 2005). Adults bring experience,
confidence from past successes, anxiety about new challenges, the need for frequent feedback,
and associations with peers who demonstrasitipe attitudes toward the profession and toward
them as future professionals. Alsts you prepare yourseddb nsi der changes itol
routine, especially as that relates to your currdassrom learning, time, and associated
activities-

e Examine o-teachingstrategies and techniques

e Consider ways that théntern could help with individuals, small groupsyr other
classroom responsibilities (such as designing a bulletin board)

¢ Decide vwhat you should sharewith the intern based on theterns particular level of
developmentsuch as unique class population characteristics, curriculum gJide
particular methodologyor the observed (demo) lesson, observatiools (such as a
coaching wheel or frequency count chadecide how to give feedback

As you prepare onsider these questions:
e What is the "hidden curriculum” (values and attitudes) in my school?

e How are my students unique?
(Dress, language, interests, groups, territory, conflict, dominance, and powevyho
arrives first and last, age dugender, cliques, isolates, movement between groups;-roles
joker, cynic, teacher's pet, introvert; who raises a hand or not, behavior Atdodckn
corners or middle of room, who asks for help from whom, which students make up the
"steering" group?&e fAProgram at a Glanceo | ink
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e What should | discuss initially with the intern?lg&sroom managementiversity,
learning, teacher's role, school & society, knowledge, rewards & criteria, our
relationship; cultural norms)

e When is there time in my schdduo meet with the University Supervisor and intern,
together, to discuss progress?

e What is the protocol for reporting problems and/or requesting help from UMES?
(University  SupervisoBite  Coordinator/PDS  coordinator/Director of  Field
Experiences/Direcir of Teacher Education)

Prepare the staff

e Notify the site coordinator, teaching team, secretary, principal, cafetarénurse
regardingthe expected date and time of intern placemeRtovide essential building
informationsuch agarkinginformation and aschool mapfor the intern. Introduce the
intern to everyone and every facility available in your school for teaching and learning.

Prepare a place

¢ Designate and clear a desk, chamgstorage area fqersonal belonging®ooks/papers,
copyof the lesson to be observed, school handbook, etc.

Prepare the students

e Tell them the purpose, responsibilities, and benefitsHerclass;brainstorm wayghey
can help provide a smooth transition Share your leadership of them with the intern.
Introduce the intern as a fellow professionaydoir students

Prepare the parents

¢ Introduce them to the interRelate to them the benefits of an added pair of hands, more
individual student help from you and the intern, latest strategies, a "new" face.

Prepare the intern

e State it loudly and clearly that this experience is viewed as a professional responsibility
for each of you, at the same time that each partner understaras appropriate level,
the process of learning to teach.

e Explain your expetations regarding lesson plans, including at least ftilewing
minimum inclusions: VSC standards, goals & objectives (IEP goals & objectives and
accommodations for special needs students), procedures, activities and assessments.

¢ Remind the intern theemergency lesson plamust be submitted to yowithin the first
week

e Prepare the intern for reporting absence and working with a substitute.



e Share all of the above so the intern realizes the importance of the place you've created,
the commitment yodeel to the effective preparation of a new professional, the breadth
and depth of support available from the learning community, and the belief by all that the
intern will be successful.

—
Y
% Intern changes during the internshig
As mentorsyou need to & aware that younterns will go through a profound life change while
working with you. They will be expected ttake on a new role and so mgsinform to standard
professional images in dressmmunication, titleand demeanor. In order to expend ¢nergy
to perform as a professional, interns may have to change many of their college student habits,
including theamount oftime spent with friends. As beginning teachers, they need frequent
positive feedback, an opportunity to derive principles foirtheactice based on that feedback

and the opportunity to reflect on it. Your willingness to share resources, a network of support
and reminders about schedules and deadlines is a critical help in their growth.

Z |
o
UMES Mentor Responsibilities and Expectatios

General Mentor Teacher Responsibilities

e Establish a on®n-one relationship with an intern, adhering strictly to confidentiality
Meet regularly to share time aighing experienceand professionaksources
Remain available to the intern as needs arise
Empower the intern to apply educational theory to teaching experiences
Document observation and conference sessions (includiragpdesentation and analysis)
Monitor the internds l|aadcenpletenpssans for appr
Be actively involved in the delivery of instruction with the intern
Determire the appropriate time to entrust full teaching responsiliditye intern
Make time to meet with the Unersity Supervisor and inteto discuss progress
Maintain communicatigrfollow protocol wherrequesig assistancer sharing concerns
(University SupervisoFDS Site ©ordinator/PDS Coordinator/Director of Field
Experienceddirector of Teacher Educatipn

UMES Teacher Education Program:An Overview
It is essential foryou as amentor to be aware of the framework and mission of the UMES
Teacher Education Prograrmihe overarching goal of the teacher education programs is to
develop culturally and ethnidglsensitive instructional leaders who work to elevate the quality
of schools and to improve achievement for all students, regardless of their environmental
circumstances. The program strives to educate a diverse population of teachers who are able to
addess the unique challenges of the twélimst century.Our Teacher EducationrBgrams are
aligned withthe nationalstandardselated to the specific content are#tse Principles of the
Interstate New Teachers Assessment and Support Consortium (INTASE),tUni t 6 s Conc e
Framework(PRIDE), Standards of the National Council for Accreditation of Teacher Education
(NCATE) and the Maryland Voluntary State Curricul(wsC). All Pre-internship experiences
occur in a Professional Partnership Development SdRidS) and consist of a minimum of 25
hours of visitation for methods courseBelow a partial lis is provided as an example of the
format for these experiencd3lease reer to the UMES Internshiplandbook Field Experience
Guide for further informatin and a complete listing of course requirements.
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List of Clinical and Field Experiences required for all Teacher Education Majors

Course Number Type of Experience/
Title Hours

EDCI 200 * Introdudion to Contemporary Education Field (10 hours)

EDCI 201 *  Praxis Preparation None
(15 hours in clagsredit)

EDCI 306** Integrating Technology Into
the Curriculum Clinical (10 hours)

PSYC 305** Developmental Psychology Clinical (10 hours)
PSYC 307**  Educational Psychology Clinical (10 hours)

EDSP 428** Commuication and Collaboratioim Field (15 hours)
Special Education

Taken prior to admission to Teacher Candidacy.
Supporting professional courses; may be taken before
or after admission to Teacher Candidacy.
Prelnternship Courses

UMES Internships

Applicatiors for the internship are completed by teacher candidates the semester prior to the
internshipexperience. No teacher candidate may be considered for the internship until he/she has
passed the Praxis Il examinatidnternship placements are in PDSs for all candidates unless
such a placement is unavailableach semester a mandatory student intepnsvorkshop is
presented the week prior to the start of the first internship placement. The purpose of this
workshop is to acquaint interns with issues that they may face in their interssiipllaas to
explain internship requirements aagpectationsThe mentoteacher orientation meetingtise
culminating eventof this workshop ands an opportunity for mentor teachers, university
supervisors and interns to meet andarify their specific responsibilitiesn the internship
process. Allinterns servawo internshipplacements, the first fmaevenweeks(ideally at the site

of the preinternship) and the second for eight weekte Handbook for Teacher Education
Internsprovidesthe framework and aletailed descriptionf theinduction processhat s crucial to

the internship experience.This model applies to learning to teach all subjects asrahe
curriculum while utilizingco-teachingmodels that maximize instructional opportunitiddlease

note that dditionalemphasiss beingplacedon providing interns the opportunity to participate

9




in co-teaching and cplanninginstructional experiences. Pages D of this guide as well as
Appendix C provide resources designed to support thisaching initiative.

27

,
SpecificUMES Mentor Teachersresponsibilties: “Z=-

e Work with teacher candidatesompleting Clinical Experiences Clinical experiences
generally require a limited amount of time working with a student in actar agency (10
hours).

e Work with teacher candidates completifigld ExperiencesField Experiencesonsist of 10
to 25 hours of visitation per courgea school setting. The times vary based on the course
requirementGuidelines for these assignnterare provided bthe UMEScourse instructor.

e All mentor teachers are expectldveand refer to theicopes of the UMES HandbookKor
Teacher Educatiomternsandthe Clinical andField ExperiencéHandbookfor information
abouthourgcourse requiremesit

e Plan with the intern for gradual induction into fgiilne coeteaching. The sequence of
accepting greateresponsiblymay differ for each student. (See Suggested Sequence in
Handbook.

e Complete twointern evaluation forms, one at the mpint and oneduring the final week.
Wheneveran internreceives a score @ or lessonthe evaluation(see appendix Gprm the
mentor teacheneeds tgrovide specific feedback he mentor teacher shoulcumenthe
area for improvement with a written comment tidascribes why thénterni s n 6t meetin
expectationsas well as suggestions for improvemeiithough the mentorteacherand the
US should comlete their forms independently it is important for the mentor to share any
areas ofconcern(such as items scorétdor less) with the US during site visirior to the
final evaluation, the intern should have an opportunity to share his/heegalfiation with
his/her supervisors. The midrm and final evaluations are to be completed online on Tk20
(see appendik).

e Complete mentor forms for the University
X W-4 Form
X Employment Verification Forri 1-9
(INCLUDE PHOTOCOPY OF SOCIAL SECURITY CARD AND LICENSE)
X Mentor Teacher Registration Form
X Employee Supplemental Data Form

e Immediately contact the University Supsr, Director of Field Experiences, (4661-
6195) and/or Coordinator of Professional Development SchoolsG816216) if there
are any questions or concerns. Additional Contact information is prowdedhe
following page.
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UMES TEACHER EDU CATORS

2008-200

Department/ TEACHER EDUCATOR | PHONE E-MAIL ADDRESS
Program NUMBER

Agriculture Dr. George Shorter 410651-6193 | gsshorter@umes.edu
Art Mr. Ernest Satchell 410651-6488 | ersatchell@umes.edu
Biology Dr. Madhumi Mitra 410-651-6049 | mmitra@umes.edu
Business Dr. Nicole BuzzetteMore | 410651-6523 | nabuzzettanore@umes.edu
Chemistry Dr. Karen Verbeke 410651-6220 | kaverbeke@umes.edu
English Dr. Barbara Seabrook 410651-6204 | bjseabrook@umes.edu
Family & Consumer Science Dr. ShirleyHymon-Parker | 410651-6055 | shparker@umes.edu
Mathematics Ms. Dan Seaton 410651-8164 | dmseaton@umes.edu
Master of Arts in Teaching | Dr. Mary Agnew 410651-6222 | mlagnew@umes.edu
Music Dr. John Lamkin 410-651-6576 | jrlamkin@umes.edu
Social Studies Dr. James Raymond 410-651-6515 | jhraymond@umes.edu
Special Education Dr. Karen Verbeke 410651-8362 | kaverbeke@umes.edu
Technology Education Dr. Leon Copeland 410-651-6468 | llcopeland@umes.edu
Contacts

Director of Field Experienced Mr. W. Edwin Riggin 410651-6195 | weriggin@umes.edu
Coordinator of Professiong Ms. Penny Largay 410-651-6216 | bplargay@umes.edu
Development Schools (PDS

Administrative Assistant Mrs. Maria L. Hall 410-651-7958 | mlhall@umes.edu
Field Experiences and PDS¢

Tk20 Coordinator Dr. Sally Bing 410-651-6219 | sabing@umes.edu
Praxis Coordinatr Dr. Michael Nugent 410-651-8362 | manugent@umes.edu
Administrative Assistant Mrs. Tara Cornish 410-651-6217 | tscornish@umes.edu
Department of Education

Chair, Director of Teacher| Dr. Karen Verbeke 410-651-6220 | kaverbeke@umes.edu
Education

Skil Is for Mentoring

This section of the guide focuses on the skills requitgch asco-teaching, advocacy, giving
effective feedbdg modeling (teaching demonstration lesson), charting intern progesshing

and designing an action plan.

Co-Teaching with an Intern

Q N

' ‘\ 'y
&
i Vg

Co-teaching(also referred to as collaborative teachiigilefined asvto or more professionals
working collaboratrely in primarily a single classroom setting to ensure students with diverse
needs learn a specified area of contdriis approach is most effective when participating
teachersare equallycommittedand willing to meet regularly in order to plaand provile
differentiatedinstruction. Ceteachingis a developing process and ik relationshipsnvolving
cooperatiorparticipaing teaches move thoughstages (beginning, compromising, collaborative)
asparticipantdearn to work together to desigimd teah differentiatedessonsThis approach to
instructional delivery is supported lile UMES Teacher EducatioRrogram and by mentor
teachers because-teaching:

x Promotes coordinated delivery of instruction.

x Provides opportunities for shared decision mgk
11
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x Lowers teachestudent ratio.

X Supports active roles in teaching.

X Incorporates unique instructional strategies.

x Facilitates differentiated instructio(Gee Appendix C.)

x Engages all students to meet individual needs of diverse learners.

N

=l Typesand Styles of Cateaching
Co-teaching is built on shared accountability, respadligiband parity between participants.
Collaboration occurs in response to meet a shared instructional goal. There are several co
teaching approaches/styless you work wth interrs there are a variety of e®aching styles

you can utilize. Rfer to this list for the style that best suits students and the teaching
environment. Approaches include:

x Lead and Support (Grazing)

x Station teaching

x Modeling

x Parallel teaching

x Team teaching/collaborative teaching

x Alternative Teaching

x Needs Groups
Co-teaching supports the inclusion of all learners but in order to meet the challenges and
instructional needs oéuch diverse student groupsnterns also need to utilizennovative

instructional strategiesSome gamples ofresearckbasedinstructional strategies to encourage
for inclusion(Marzano,Pickering,& Pollock, 2001)on the following pagénclude
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Identifying Similarities and Diffeneces
Summarizing and Note Taking

Reinforcing Effort and Providing Recognitic
Homework and Practice

Nonlinguistic Representations
Cooperative Learning

Setting Objectives and Providing Feedback

Generating and Testing Hypotheses

Cues, Questions, amelvance Organizers

Advocacy

There are situations in which the mentor may need to serae aslvocate for the interithe

mentor will develop a sense of thmermds abi |l i ti es, 0 V e rthetmentoe . | n
will be more knowledgeable about tterrd s s ki |l | s t han any other in
when it appears that the e r 6 s skill s are not s unferinithe i e nt

1
mentor will seek out additional help, if theterngi ves t he consent to do s
resource is the University Supervisor, followed where necessary bSitth€oordinator the
Coordinator of Professional Development Schaaisl theDirector of Field Experiences. In
such a casethe mentor advocates for the inteénnorder to locate the necessary resourtes.
other instances, the mentor may advocate to the principahtparel/orstudentfor the intern
with theinterm’bs consent, when it seems helpful to do

Sharing resources
An intern needs the ment ocandkrowledge mfethe precess offr i e nc
learnirg to teachlt is importantfor the mentor talo this in away thatmaintairs confidentiality,
respect, andommitment to the internship process. Interns are not a finished product so sharing
your previous experiences, similar situations as opportunities for instruction naturally occur
throughout theschool day. As you work with your interreview the list below to ensure that
you are making yourself available to the intern and providing access to instructional and
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experienced based resourcé&iggestionsfor facilitating sharing ofresources, expemces
include

e Provide contact infoThe best tim&vayto contact me is...

e Shareinsights/ ake ti me t o g u iThkexperientes Frememberfhaving t i o n
the most impact on my becoming a master teacher are...

e Resources available to niytern ae é
e Issues of confidentiality in working with a novice should include...
¢ | know that this experience will have a positive outcome, because...

e The schedule of events to come that requir

Giving Effective Feedback

Because communicatiois key to this partnership experien@nd it can be difficult to share
constructive critiquevith your intern here isa model for you to try when providing feedback.
Formula for constructive negative feedback:

1. State thédeeling: 2. State the negae behavior:

Ak am upset, @ngry,whmhemygdé come | at e; when
plans; when you don't implement my
suggesd i onsé

1. Focus feedback on behavior rather than on the personilt is important that you refer
to what a person does ratheathcomment on what you imagine he is. To focus on
behavior implies that you use adverbs rather than adjectives. Thus you might say a
person “"talked considerably in this meeting,” rather than that this person "is a
loudmouth.”

2. Focus feedback on observatins rather than on inferences.Observations refer to what
you can see or hear in the behavior of another person, while inferences refer to
interpretations and conclusions which you make from what you see or hear. When
inferences or conclusions are sharaad it may be valuable to do this, it is important that
they be so identified.

3. Focus feedback on description/data (!) rather than judgment The effort to describe
represents a process for reporting what occurred, while judgment refers to an evaluation
in terms of good or bad, right or wrong, nice or not nice. Judgments arise out of a
personal frame of reference or value system, whereas description represents neutral (as
far as possible) reporting.

4. Focus feedback on exploration of alternatives ratherttan answers or solutions The
more we can focus on a variety of procedures and means for accomplishing a particular
goal, the less likely we are to accept premature answers or solutibich may or may
not fit a particular problem. Many of us have dlemion of answers and solutions for
which there are no problems.
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